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Knypersley First School
English Policy 2023
(To be read in conjunction with the school handwriting, spelling & phonics policies)
The overall intent of our school curriculum is to:
Recognise uniqueness: in our pupils, staff, resources and whole school community.

Be Inclusive: recognising learning styles, learning needs at all levels and providing solutions to any
barriers to learning we encounter.

Engage and Inspire: through knowledge rich, highly enriched, progressive and purposeful contexts.
Promote Aspiration: offering challenge, accountability and responsibility for their learning.

Create citizens of the Future: who thrive on responsibility, see difference as a strength of our
community and use democracy to embed their own values and beliefs.

Our English curriculum strives to drive all of these intentions and links very closely to the achievement
and development of them all.

Intent

Our challenging and creative English curriculum aims to enable all pupils to achieve ambitious levels
of literacy. Children are provided with an exciting and innovative curriculum which promotes a love of
reading and a belief that everybody is an author.

Children are exposed to high quality literature to inspire their own writing and to model engaging uses
of the English language. Through the critique of these texts, children develop their oral
comprehension skills. Imagination and originality are nurtured through exploration, discussion and
drama. Spelling, punctuation, grammar and phonics teaching ensure that children have the skills and
confidence to develop their writing style across a range of genres and in varied contexts.

We recognise the importance of communication and language development in achieving academic
success in English. Therefore, oracy is at the heart of our curriculum. Children are immersed in a
language rich curriculum that intends to give all pupils an extensive vocabulary and oral proficiency.

Implementation

We use the National Curriculum programmes of study for Reading, Writing, Spelling, Grammar and
Punctuation. We ensure that basic literacy skills are entwined through our text based units and the
wider curriculum.



Reading is an integral part of school life. We value reading and we have a reading core offer which
is embedded within our everyday school practice. Our school follows Little Wandle Letters and
Sounds Revised to teach phonics and early reading. This progressive scheme enables the children to
become fluent and comprehensive readers by the end of Year 1. (Please see separate phonics
policy). The teaching of reading is delivered through individual, group and whole class teaching
sessions using challenging texts to apply new skills and knowledge taught. (Please see Appendix 1
for our Reading band Phase 1, 2, 3,4 & 5 (EYFS / Y1) Book Band Colours Y2 - 4)

Reading for Pleasure

Our children deserve a rich curriculum that encourages a love of literature. All classes share books (in
their entirety where possible) and are given access to a wide range of texts across different subjects.
We believe that active encouragement of reading for pleasure is a core part of every child's
educational entitlement, because we know that extensive reading and exposure to books makes a
huge contribution to children’s vocabulary, understanding and subject knowledge. Reading is
promoted through the use of our school libraries, class reading areas and whole school assemblies.

Spellings are explored, taught and practised regularly and are commented upon during marking and
live facilitation to ensure our high expectations are met. Children have a ‘Fast Five’ of CEW and
spelling patterns to learn on a weekly basis.

Writing

The progression documents show progression of writing skills across the school. At the Children First
Learning Partnership children are taught a range of genres to embed the basic skills across the
curriculum.

Lessons are planned from the correct year groups Programmes of Study from The National
Curriculum. Teachers will be aware of the prior learning that needs to be secure from previous year
groups to ensure new content can be understood. The progression documents are then broken down
into smaller steps to ensure lessons are driven by sharp learning objectives that are progressively
linked. We use our flow of writing (See Appendix 3) to support the learning process and to practise
and embed new skills and knowledge in the different genres.

Individual lessons are carefully designed using the most effective teaching materials, so that pupils
are given the best opportunities to show their understanding. Variation is consciously built in by
teachers, so that pupils can apply their learning to different genres and make cross curricular links.

Staff teach the formation of letters specifically in the EYFS/ Y1 (& SEN) alongside phonics, saying a

rhyme to aid memory and follow Little Wandle Letters and Sounds Revised for letter formation and
joins (lead out).

English Language

Across the Children First Learning Partnership we understand that the English technical language is
crucial to children’s thinking. So we introduce new words from the curriculum through text based units
and WAGOLLs. Key vocabulary used in a text based unit/genre are displayed on the English working
walls.

In lessons children work in a variety of ways including pairs; whole class, groups and individually.
Children work together so that through their dialogue they can develop a much stronger
understanding.



All adults model the correct use of technical language and insist pupils do the same, including correct
use of standard English language.

Pitch, Pace and Challenge

Across the Children First Learning Partnership the expectation is that the majority of children will
move through the units at broadly the same pace following a Mastery Approach. However, decisions
about when to progress will always be based on the security of children’s understanding and their
readiness to progress to the next stage. Children will be taught analytical strategies which helps the
children comprehend unfamiliar content.

Editing

Pupils are encouraged to develop a ‘have a go’ attitude and are comfortable with making mistakes, as
they are seen as part of the learning process. Children have the opportunity to edit and improve their
work.

Basic Skills

Priority is placed upon the embedding of basic skills within reading and writing; this will enable pupils
to accelerate their learning and close any gaps. Children requiring further support, will be scaffolded

in a variety of ways during lessons, including the use of word mats, talking tins, adults and accessing
the classroom metacognition stations.

Inclusivity

All children are exposed to their year group age related expectations in a keep up approach through
the mastery format. Those children that are significantly working below their year group expectations
will be exposed to learning which is at the appropriate level for them and where appropriate, links to
their PLP targets.

Impact-
What we aim to achieve from our English curriculum across the Children First Learning Partnership;

e Children will have a love of reading and a belief that everybody is an author.
e Children will have creative minds and build imagination and originality.

e Children will be secure in basic skills including SPAG and phonics.

e Children will have an extensive vocabulary and oral proficiency.

e Children will read and write for pleasure.

e Children will work collaboratively and independently to share ideas.

Assessment -
Our impact will be measured by using both formative and summative assessment.

Formative

Assessment is not just used to track children’s learning through the use of assessment trackers, but
also provides teachers with up-to-date and accurate information about the specifics of what children
do and do not know. This information allows teachers to adapt their teaching so it builds on children’s
existing knowledge and focuses on the next steps that they need in order to make progress.

Within the Children First Learning Partnership, assessment in English is continuous. From the
beginning of every lesson, teachers and teaching assistants will be assessing prior knowledge



through assessment for learning to identify the current stage and next steps in learning. Staff will
facilitate to ensure that misconceptions are dealt with immediately and high attaining children are
challenged appropriately. Our staff are highly skilled to provide a personalised and flexible curriculum
for individual children that may need reasonable adjustments. These adaptations increase access to
the lesson content, enabling them to reach their full potential.

Effective marking and feedback are an important element of teachers and TAs responses to
children’s learning. This may be given either orally during live marking or marking conference, but is
always:

e specific, accurate, and clear

e celebrates success

e compares what a pupil is doing right now with what they have needed to improve before
e provides specific guidance on how to improve as their next step

Summative

As part of our assessment and to support teacher’s judgements, each class will undertake a half
termly formal assessment of SPAG and phonics. This is then analysed and evaluated half termly by
English leaders and acted upon quickly to direct CPD, resources and support to help pupils to
overcome barriers to learning or from reaching their full potential.

Role of Leaders

e Plan an effective and varied schedule of monitoring including moderation, which is triangulated
through our internal school moderation, English leader and Triad moderation, so that the
Quiality of Education in English is embedded throughout the school and the CLFP.

e Respond quickly and in a supportive manner to overcome barriers to implementation and
impact.

e Use assessment information to provide effective CPD and challenge.

e Provide clear updates to the Local Advisory Board, Head Teacher and SLT

Version Review Date Changes Made

V3 12.01.22 In conjunction with... phonics policy

Reading — Our school follows Little Wandle Letters and
Sounds Revised to teach phonics and early reading. This
progressive scheme enables the children to become
fluent and comprehensive readers by the end of Year 1.
(Please see separate phonics policy).

Writing - Staff teach the formation of letters specifically in the
EYFS/ Y1 (& SEN) alongside phonics, saying a rhyme to aid
memory and follow Little Wandle Letters and Sounds Revised
for letter formation and joins (lead out).

Pitch, Pace & Challenge - Across the Children First Learning
Partnership the expectation is that the majority of children will
move through the units at broadly the same pace following a
Mastery Approach

Basic Skills - Children requiring further support, will be
scaffolded in a variety of ways during lessons, including the use




of word mats, talking tins, adults and accessing the classroom
metacognition stations.

Summative - As part of our assessment and to support
teacher’s judgements, each class will undertake a half termly
formal assessment of SPAG and phonics. This is then analysed
and evaluated half termly by English leaders and acted upon
quickly to direct CPD, resources and support to help pupils to
overcome barriers to learning or from reaching their full
potential.

Inclusivity (New) - All children are exposed to their year group
age related expectations in a keep up approach through the
mastery format. Those children that are significantly working
below their year group expectations will be exposed to
learning which is at the appropriate level for them and where
appropriate links to their PLP targets.

Appendix 1 — Updated for Little Wandle

Appendix 2 — Removed (Little Wandle Scheme now followed-
new overview included) and appendices renumbered.




Appendix1 Guide to Reading Levels
End of year expectation
Little Wandle | Book Band On track
Phase Band expectation
Foundation Level Lilac Reception, Autumn 1

Phase 4, set 1

Phase 4, set 2

Phase 5, set 1

Phase 5, set 2

Phase 5, set 3

Phase 5, set 4

Phase 5, set 5

Yellow

Reception, Autumn
week 3/4 & Autumn 2

Reception, Autumn 2

Reception, Autumn 2

Reception, Spring 1

Reception, Spring 1

Reception, Spring 2

Reception, Summer 1

Reception, Summer 2

Year 1, Autumn 1

Year 1, Autumn 2

Year 1, Spring 1

Year 1, Spring 2

Year 1, summer 1 & 2

Year 2, Autumn 1

Year 2, Autumn 2

Year 2, Spring 1

Year 2, Spring 2

Year 2, Summer

Year 3S




Sapphire Year 4S

Diamond

Pearl (Free)

Note - this offers a guide to help your judgements, when selecting your teacher assessments.
This table matches the level of reading required to meet the National Curriculum objectives for
Word Reading (KS1) and the ELG for EYFS. The term-by-term expectation should help to see who
is on track to meet expectations at the end of the year.

In KS1 - You must also consider the NC objectives for Comprehension. If a child can read these
levels fluently, they may meet the word reading objectives, but if they do not meet the
descriptors for comprehension, they cannot be deemed to be at this level.



Appendix 2

Little Wandle Letters and Sounds Revised 2021: Programme progression

Reception and Year 1 overviews

Thas programma davirvirs ihows thi progreiiion af GPCL ansd tricky wards that wé each term-By-tarm. The prognisius
has biin organind &0 that childein o taught frem. thee dimpls 1o menk complix GPCL, o well 48 1aking inln acceunt
that friquimey of e giowrinos n Che moil commenly meountined wends. All the graphimin looght ane practisd n
wardi, dsmlimers, and latir en, m Jully divedable Books. Chidnm ressre and rieecie GPC3 dnd werdd, daly, weeskly and
acrend b ardl giard, nocndir 1 sl the krswlidge il thar lofglirm mamsng.

Children febed 1o liam, b readl 35 quickly 45 neasonably pedsile, §a thiy ten meed [rom liirnng 1o reed, Ba riading
b liarn, gremg thatn aoceid B0 thi triasuns keuis of resdisg Dur sapnidabord of pregnisien ard aspiraliossl g
achiivable i dchsok manian paie, proccs and patuipition by all childres. Chldnm wha aei not kipng up with
thuir perers should Be goam adddenal practics immadsately threugh knip-up sndions.

Reception
Aatuimn 1 Phase 2 o rap RerruEs | Mewe tricky wards
iatpinmdgeckckaurhi]l i [ ekl
At 2 Phase 2 o rap Rerues | P v tricky werds
fT Wk jovowe 2y kB Gu ch ik th fg nk pul® pull* full® s ard hai ks hiv go no o iste dhe
= wordh mth —i W) odded o the ered Thals s®il puih® b o wme ma Be
+ wardi dnding in 4\ Tha) asd with —8 (5] addad ot the
smd Mg wngp)

‘Tl'um:!:.::h ‘pat’, ‘pull’, Jull arsd ‘pash’ moy =ot be incty inwone megiosol prosundotions, i which case, they theuld not be

Sprimg 1| Phase 3 graphemes Maew trichky wards

di ik igh o8 G0 6@ & ar ur ow & Sar ar v wdd yoas Bheny my by all are ure e
+ wardd with deubls kb

¢ longir wordi

Sprimg 2 Phase 3 graphemes Mo mew tricky woerds

El'nl'wF'I'l.ﬁ:l.l'i Bavisw all tawght 5o [as
words with doublbs briters, lenger wends, wonds sith bwe
ar mars digroshi, werdi ending in —ing, compousd wends

« words with 4 (8 0t msiddle

« words with —i W) (e ar che and

+ wordd with —ai (2 &F tha énd

Summir 1 Phase 4 Mew trichy werds

Sheort weraeihl with. ddjaciml onsonanti dad i hiren Lk S comu linnh ds wird: hira kil
+ WD COVC DOWCEC OCOWE CCOVDC doyi Thard whim whal ofe out Bday

* longir wordi dnd compeused wordi

+ wards snding n duffeer

—nyg, —ad (B, —ed fid) fed), —an

Summer ¥ Phase 4 graphemes Me mew tricky words

Fhais 3 long vewel graphemas with adoces corfdasants Eawidw dll Bawght 5o [as
CWCC T OOV DO COWCC
+ wordi snding n duffeesi
—ing, —ad (U], —ad [id] fed), —ad [d] —ar, —il
+ longir wordi

©
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MAaarumn 1

Keview ricky wornds FPhases 2 =8

Fawiiw Pheaie 3 ared £
Phair 5
Jeii ay play
Lirw) Bu cleud
feal ong Loy
Liml a3 sach

Phasss 3£ ghe pur® poll® full® pusk®™ 1o ista | na

go af ha shi et e B e you thay all aer my By
duri purs tdid kave Ble do do sers com Lowe wane
Ehenri il drui whuim sul whal dogs hims laday

*Tha tricky wardh “pat’, ‘pall, Jull’ ard ‘pash” moy sot be tridky in wne regiosol prosuncdotion, in whick casn, they thould net be

treoted. mmuch.

Autumn 2 Phase 5 graphemes Mew tricky werds

hr i i bied

faghl ik pia

feeaf fyeend wn Blus redous
Hgzal u usidam
loal o g2

dighl L Bagur
leal & papar

L' o R

laf o shoka
fighl i Ema
doay oa e

feeaf fyeesd we ruds culs
Lk i Rharien

dossy fijesdd s chibw i
L o shaidd

dir | daw clam

etk parapli ah. yoaur
Pt Pelri M oik”®
gauld weuld dhould our

howis mows wetir sl

"Tha iriccy word ‘ask' ey mok b tricky i sorme regional prerusciotions, in which coe, i should sok be eoted ex wuch

Spring 1 Phase 5 graphemes Mew tricky werds

i y Junny
Jii it s

Yl wh whural

Lesad o ona i abesuldir
Jigh! y iy
Lesal ra Antrm

1 g gane

IIi ph phene

M x al apple maal
LT

il W gk

ful o= 0 ou s mether ysussg
LB i huniriar

M s of mose Jence

bow y donkiny
feeai wa su [rail dou

any masy dgen
wha wholis when: teo

icheel call differems
theughl through framd werk

£ 00 Wandles Leameng Trust &l righin ressved



Spring 2 Phase 5 graphemes Mew tricky werds

Mol & ward endi laugh batauss g
dosd uoul awfu ssuld

lar[ ane shane

for| du dur oor &l authsr dinsdawr floer walk
lek) eh pure melch adwimbure

ler al & hal™ [athi™

lor| & wadbar

ichma n lofger wandic differant

lal 8 wars

Lo | iedr e bpor thirs

horf wer lindrn

Ml mr Tl

M) AL A whiithl soemcs

Lef eh sebesnl

bkl ch chotf

{E[ Bt Jrieta

ichwa &t thi ered of werdi: aelar

*Tha izicky wardh “hall arel Saitar' may noi br pronsunond 22 ki in some megiosol prosundction in which oo, they should

Cummer 1: Phorics ur-nh.!:hukrlm-umm«uﬂ!“ll

Swmmer 2 Phase 5 qraphemes Mew tricky werds

Jail wigh aigh vy w2 ight straight gy bresk buy Bwautiful prety hour
Mt ke ogn kre gridw mirer imgreve panmbd thos
i mkE thumk

iy air i bk e

Jek) du L IriBiurs wiaan

1§ dage beridge

W y engnal

i gt lange

Mk 0 R G el peban mion mordion delizeo
lorf dugh sur ear ord daughlin pour Gdr mons

B 300 Wandle: Laaming Trust A1 rghion sesssrwed ii



Appendix 3

Flow of writing

earning

Inspiring Excellence Together

learning

Develop

Tense of language
Bad WAGOLL —
Spot the mistakes

Piecing together

Guided writing

Prior Learning Explore Develop Dazzle Me
e List the features Identify features, e Planning Edit,
e Sorting activity — highlighting e Skills and Redraft
sentences, extracts WAGOLLs sen.tgnces Up-level language —
e Spider diagram Drama — hot * Writing elements thesaurus,
. . . of the genre
e Comparison of two seating, conscience ! ] wordbank,
e Exploring skills
texts — Non alley, retell role . . resources
fiction ficti | I Iq e  Writing a full piece Uo-| | I
iction, .ICtIOI"I play, small world re of genre — retells, 'p-‘eve §pe |ng§ -
e Cold write enactment twists, own dictionaries, zap its
e 0Oddoneout - Story mapping versions Peer assessment
Which one is the Sequencing Up-level/improve Self assessement
letter? Freeze framing group/teachers against criteria
° version




Appendix 4

Handwriting Progression

Handweiting, Teaching Guide

E

. Gma&mﬂtmwlnaﬂ:em&

. Fmﬁem.otor»pcjiernﬁ

. Single letters

. Joining 2 letters (& different types. o, joins)

- Joining 3 letters (CVC spelling patterns)
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